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This statement details our school’s use of pupil premium  funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Digby Church of England Primary School

	Number of pupils in school 
	57

	Proportion (%) of pupil premium eligible pupils
	17 FSM = 30% 
28 PP = 49%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2022/23, 2023/24, 2024/25

	Date this statement was published
	December 2022

	Date on which it will be reviewed
	September 2024

	Statement authorised by
	Donna Winters

	Pupil premium lead
	Donna Winters

	Governor / Trustee lead
	Andrew Hancy


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£23,680

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£1616

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£25,296


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Digby Church of England Primary School we aim is to provide our children with a knowledge driven curriculum which equips them with the knowledge and skills for now and for the future within a school environment that is both engaging and nurturing. We hope to inspire all of our pupils to enjoy learning, make outstanding progress and achieve their full potential.  Being classed as disadvantaged should not be a barrier to this aspiration nor put any ceiling on opportunity. 
Our strategy for improving the life chances of those children classed as disadvantaged is based on:
· Learning and development will not be inhibited through lack of opportunity or resource. 
· The development of children’s social and emotional selves will allow them to grow into functioning members of our society and be ready to learn.
· Life experiences which broaden children’s learning opportunities will be available to all


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	[bookmark: _Hlk88221948]Challenge number
	Detail of challenge 

	1
	Language Deficit
PP students have lower on-entry oral language skills than their peers.

	2
	Phonics attainment
Disadvantaged pupils have greater difficulties with phonics than their peers

	3
	Attainment of eligible pupils in writing 
Assessments indicate that writing attainment among disadvantaged pupils is below their peers.

	4
	Attainment of eligible pupils with the potential for GDS
Disadvantaged pupils are not achieving the greater depth levels as consistently as their peers. 

	5
	Supporting identified social, emotional and mental health concerns
Observations and discussions indicate disadvantaged pupils have increased social and emotional needs and were particularly impacted by school closures. 

	[bookmark: _Toc443397160]6
	Attendance
PP students attendance is lower than their peers.



Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved oral language skills and vocabulary among disadvantaged pupils in EYFS
	Observations and assessments to indicate improved oral language skills among disadvantaged pupils.

	Improved phonics results for disadvantaged pupils
	Phonics results in 2024/25  show an increase in phonics pass rate % for disadvantaged pupils. 

	Improved writing attainment among disadvantaged pupils.
	KS2 writing outcomes in 2024/25 to show an increasing amount of disadvantaged pupils met the expected standard. 

	Increased number of disadvantaged pupils achieving GDS in reading, writing and maths.
	Outcomes in all year groups to show an increasing % of disadvantaged pupils achieving GDS. 

	Improved emotional and socially wellbeing for disadvantaged pupils
	Pupil and parent voice, observations and participation statistics will show an increased in wellbeing for disadvantaged pupils.

	To achieve and sustain improved attendance  for all pupils, particularly for our disadvantaged pupils.
	2024/25 data to show a narrowed gap for attendance between disadvantaged and non-disadvantaged pupils.



Activity in this academic year
Teaching (for example, CPD, recruitment and retention)
Budgeted Spend - £18,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Ensure EFYS staff receive appropriate training through LCC Early Years Team and LEAD to effectively implement the new EYFS curriculum.

	EEF Toolkit Evidence: Phonics approaches have been consistently found to be effective in supporting younger readers to master the basics of reading, with an average impact of an additional four months of progress.
	1
2


	Ensure all relevant staff have received training to deliver the Little Wandle scheme effectively. To be delivered by Little Wandle and Phonics Lead to ensure that disadvantaged pupils obtain the required attainment outcomes against their peers nationally, based on the Phonics Screening  Check. 

	EEF Toolkit Evidence: Phonics approaches have been consistently found to be effective in supporting younger readers to master the basics of reading, with an average impact of an additional four months of progress.
	2

	Quality First Teaching – Enhanced Teacher/TA/DHT support across the school underpinned by CPD to ensure expectations for Quality First Teaching are met by all. Especially with regards to GDS pupils and ensuring they all maintain expected progress from KS1 to KS2.

	EEF Toolkit Evidence: 
Mastery approaches to teaching, as evidenced in the maths approach across the schools to be implemented, with an average impact of an additional five months of progress.
	1
2
3
4

	High quality feedback which prioritises coaching DA pupils and is highly responsive to individual needs. This will ensure that on the spot feedback is prioritised and that this has the greatest impact. 

	EEF Toolkit Evidence: Feedback redirects or refocuses either the teacher’s or the learner’s actions to achieve a goal, by aligning effort and activity with an outcome. Feedback studies tend to show very high effects on learning and when used effectively pupils can make an average of 8 months’  additional progress.

	3
4

	High quality texts embedded across the curriculum to encourage and develop a rich vocabulary. This is to include high quality reading books to encourage a love of reading, vocabulary displayed for children to access when working independently and developing the use of the Burrow to allow for enthusiasm and enrichment. 

	EEF Toolkit Evidence: Reading comprehension strategies focus on the learners’ understanding of written text. Pupils are taught a range of techniques which enable them to comprehend the meaning of what they read. On average, reading comprehension approaches deliver an additional six months’ progress. 

	1
3
4

	Work with the Maths Hub and English Hub to ensure all progress scores for disadvantaged pupils are in the positive range at the end of KS2 in Reading, Writing and Maths.  

Work with the English and Maths hubs to explore teaching methods and pedagogy to meet the needs of Greater Depth learners.

Across Federation moderation of books, scrutiniy of planning and next steps planned to ensure that disadvantaged pupils make expected progress or better.

Staff appraisals, Pupil Progress meetings, Pupil Premium Tracker and Curriculum planning all used to ensure that DA pupils are effectively monitored and make expected progress. A robust and systematic monitoring timetable will ensure high quality teaching for all.

	· EEF Toolkit Evidence: Mastery learning keeps learning outcomes constant but varies the time needed for pupils to become proficient or competent at these objectives. Mastery learning breaks subject matter and learning content into units with clearly specified objectives which are pursued until they are achieved. On average, mastery learning approaches are effective, leading to an additional five months’ progress. 
EEF Toolkit Evidence: Within-class attainment grouping involves organising pupils within their usual class and with similar levels of current attainment grouped together, but all pupils are taught by their usual teacher and support staff, and they usually all follow the same curriculum. The aim of this type of grouping is to match tasks, activities and support to pupils’ current capabilities, so that all pupils have an appropriate level of challenge.
 The evidence on within-class attainment grouping indicates that it is likely to be beneficial for all learners, providing an average benefit of three months’ additional progress. However, there appears to be less benefit for lower attaining pupils than others.
	3
4



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted Spend - £4296
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	A tiered well-being framework embedded across the school which details how the school provides Quality First Provision, Targeted School Support, External Support and Crisis intervention for pupils and staff.

2 members of staff in each school trained as Youth Mental Health First Aiders. 

Planned use of the Emotional Literacy Support Assistant (ELSA) to support pupils who have well-being or self-esteem issues or are showing low-level disruptive behaviour. 

Planned CASY counselling sessions with individuals and small groups to target specific well-being needs.

All DA pupils and families to be encouraged and supported in ordering hot meal selections from Farm Kitchen. 
	EEF Toolkit Evidence: Interventions which target social and emotional learning seek to improve pupils’ interaction with others and self-management of emotions. On average, SEL interventions have an identifiable and valuable impact on attitudes to learning and social relationships in school. They also have an average overall impact of four months' additional progress on attainment.


	5

	Establish individual and small group catch-up interventions for disadvantaged pupils falling behind age-related expectations.

SENDCO and PP Lead to ensure a joined up approach and programme of support.

Termly analysis of pupil outcomes for pupils that’s are both SEN and DA.

SENDCo to be an active member of SLT to ensure that communication is clear and all actions are communicated across the federation. 

Termly provision mapping meetings where staff use teacher assessments and Rising Stars data to identify slow progress and next steps.

Pupil Progress meetings three times per year, to ensure that class teachers can correctly and promptly identify children who require support and to monitor the progress of DA and non-DA pupils.

Through termly Pupil Progress meetings and in-house data on the Pupil Premium tracker, class teachers monitor the progress made each term and set interventions accordingly. 

Same/next day ‘Pink Slip’ interventions to target misconceptions from day to day teacher AfL. 

The Nuffield Early Language Intervention Programme to target EYFS and Year 1 children’s oral language and early literacy skills. The NELI programme aims to develop children’s vocabulary, listening and narrative skills, phonological awareness and early letter sound knowledge.

The Rising Stars assessments used to deliver individual and small group interventions that focus on specific gaps in the children’s knowledge.
	EEF Toolkit Evidence: 
The strategy which achieves the ‘Very Extensive’ grade to improve literacy at Key Stage 1 and Key Stage 2 is to ‘teach reading comprehension strategies through modelling and supported practice’ which had an Impact of 6months progress. Shine Targeted Intervention uses this approach and the EEF guidance was used in its development.

	2
3
4







Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted Spend - £3000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	To improve attendance and respond rapidly where attendance is in decline to ensure they are in line with national expectations.

Day to day monitoring by the admin team and teaching staff to immediately flag any attendance concerns. 

Termly monitoring of attendance data, letters home to parents and when needed, follow up Attendance Panel Meetings to ensure that children and families are suitably challenge and supported in maintaining high levels of attendance.

Termly awards to pupils that reach 96% attendance.

Star class of the week for achieving the highest attendance awarded each week in Shine Collective worship and star displayed on class door.

Staff member on the gate each morning and afternoon to ensure that families can have open communication between home and school. 

Phonecalls home to DA pupils when they are learning from home. 

Electronic devices provided to DA learning from home to ensure they can engage and attend on-line sessions. 

	EEF Toolkit Evidence: 
parental engagement ensures positive dialogue between school and home and on average has a positive impact of 4 months additional progress.


	6

	To enhance pupils’ cultural capital by providing a breadth of experiences

Curriculum planning to ensure that all pupils take part in a wide range of social and cultural experiences, visits and activities. 

Through internal and external opportunities, pupils horizons will be broadened and they will learn more about culture, history, geography and art. 

Increased opportunities for DA pupils to attend a greater range of extra-curricular clubs.

Aspirational visitors and speakers at school/virtually to encourage pupils to desire a positive future. 

Subsidised cost of trips/residential to aid DA being able to attend. 

	EEF Toolkit Evidence: Arts participation is defined as involvement in artistic and creative activities, such as dance, drama, music, painting, or sculpture. It can occur either as part of the curriculum or as extra-curricular activity. Overall, the impact of arts participation on academic learning appears to be positive with on average 2 months progress made.

	5


Total spend = £18,000 + £4296 + £3000

Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2022 to 2023 academic year. 
	Intended Outcome 2023 - 2024
	Impact

	Disadvantaged pupil make at least expected progress from their individual starting points in all areas of the curriculum, with a focus on phonics, reading, writing and maths.

The attainment gap is narrowed for between Pupil Premium and Non-Pupil Premium. 
	In reading , writing and maths end of year data, Free School meals pupils made the expected level of progress in all areas (6 points).
We have successfully implemented Little Wandle across EYFS and Year 1. Monitoring from the Local Authority and the phonics lead judged the provision as effective and consistently following the scheme. The pass rate for Y1 pupils in 2023/24 was lower than in previous years. This was largely due to the small cohort size.  
Next Steps
Further in-depth analysis of gaps within learning for the pupils who remain off-track. Provision mapping to carefully track further intervention needed.
Direct NTP funding to support pupils who are not currently reaching their full potential. 

	The language deficit for pupils in receipt of PP funding is diminished. 
	Language and communication have been a high priority and will continue to remain a focus over the coming year. 
The NELI screening programme was utilised to access the needs of the pupils and external Speech and Language support was accessed for specific pupils. Specific interventions were then implemented following reports from specialists. 

	A strong reading culture if embedded across the school and ensures that all pupils develop a love of reading.
	Reading has been a key focus across the school over the past year, in particular with the implementation of Little Wandle phonics scheme. From Year 3 upwards, the children have daily, high quality whole class reading sessions following the Ashley Booth and Book Study approach. To support this reading approach, a significant number of high quality texts have been purchased and these have been well received. 
Reading assessment data shows that as a group, FSM pupils have made expected progress. 
Next Steps
Ensure home reading is consistently tracked and encouraged across all classes and that reading books are high quality and engaging. 

	All pupils are exposed to a breadth of experiences to broaden cultural capital and an understanding of the world around them.
	Parental voice shows that they feel well supported and aware of how they feel the school is best supporting their needs. 
Wide range of opportunities offered to all pupils over the year and the funding was successfully used to support the cost of these with specific families. 
Next Steps
To work with the Sports Premium Lead to ensure that the uptake of clubs for pupils eligible for PP is increased.
Obtain Parental voice from all parents. 

	Pastoral support is well targeted and effective in ensuring that our most vulnerable pupils eligible  for PP are fully engaged in all aspects of school life. 
	Strong relationships between home and school of pupils eligible for PP has helped with providing appropriate support and challenging attendance. 

For the academic year 2023 – 2024, the attendance rate for pupils eligible for FSM was 90%. This is an decrease from the previous year (92%) Following updated guidance on managing behaviour, the school will be consistently using FPN’s to managed term time holidays. 
Next Steps
Continue to track termly attendance data for individual pupils through the PP Passports. Implement Early Help when needed. 


Service pupil premium funding 2023/24 review
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	· Utilising the Little Troopers programme to support the emotional wellbeing of services pupils. 
· Attendance at Little Troopers workshops so that Service pupils can remotely meet and interact with other pupils from similar circumstances.
· Access to Emotional Literacy Support Assistant sessions and CASY counselling sessions to support wellbeing and any issues when they arise.

	What was the impact of that spending on service pupil premium eligible pupils?
	· The children enjoyed the opportunities to engage with other Services pupils at the workshops offered throughout the year. 
· Support given to specific families who had a parent deployed away from the family home. 
· Successful take up of wellbeing sessions with ELSA and CASY. 


Externally Provided Programmes
Please indicate the names of any non- DFE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England. 
	Programme
	Provider 

	Little Wandle Letters and Sounds
	Wandle Learning Trust

	Literacy Shed Plus
	Ed Shed

	Complete PE
	Youth Sport Trust

	Teach Active
	Teach Active

	Times Table Rock Stars
	TTRS

	Grammarsaurus
	Grammarsaurus




10
