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Subject: PSHE
Creating an inclusive environment
· Opportunities to work independently and alongside peers
· Opportunities to talk through ideas with teachers and peers with scaffolding such as sentence frames, visual support and learning partners
· Opportunities to connect new concepts and procedures to what children already know. Begin with prior learning/builds on. 
· Opportunities to talk through ideas with teachers and peers with scaffolding such as sentence frames, visual support and learning partners
· Opportunities to observe and explore a range of stimuli to hook into learning e.g. model, object, image 
· Culture where mistakes are embraced and viewed as part of the learning process
· Encourage children to ask questions about their learning
· Opportunities for small group and whole class discussions  
· Pre-empt misconceptions by making sure content is taught in a logical order and key concepts and procedures are systematically developed over time. 
	How can I support learners who have cognition and learning needs?
· Use of knowledge organisers, pictorial, real objects and representations.
· Embed vocabulary through chats, songs, rhymes, and other ways that will support recall. 
· Use of visuals 
· Avoid the need for copying lots of information from the board. 
· Use sentence strips, coloured sentences etc to enable physical moving around of words. 
· Recording using alternative methods. 
· Use of talking tin so sentences can be played back to support appropriate sentence structure.  
· Ensuring correct body part names are introduced according to the PSHE scheme so that this becomes embedded across school.
· Support with Social Stories which may need to be revisited a number of times to ensure understanding.
· Discussion with parents in advance.
	How can I support learners who have communication and interaction needs?
· Ensure that the children know the language/vocabulary being taught prior to the lesson. Pre-teach any key vocabulary to ensure a secure understanding. 
· Be aware that children with slow language processing skills will need even more time to verbalise. 
· Give additional thinking time. 
· Oral rehearsal time with a peer or trusted adult before asked to say it aloud. 
· Be aware receptive language skills may be better than spoken language skills. DO not assume that because they cannot say it that they do not understand – offer alternative ways to show knowledge (pictures etc.)
· Use of social stories to help children understand key concept or routines with overlearning/repetition to embed them. 
· Visual support/prompts
· Emotions fans or cards
· Supporting by reasoning aloud ‘I think you might feel….’ 

	How can I support learners who have physical and/or sensory needs?
· Ensure child is sitting near the front of the class and can see you as well as hear you. 
· Support language with gesture, signing and visuals to aid understanding. 
· Think about classroom acoustics and background noise. 
· Be aware of individual needs – children who may be uncomfortable in loud environments etc. 
· Practical role play may cause challenges for some children. 
· Ensure all children’s individual needs are represented in the discussion – if talking about keeping healthy/safe include hearing aids, mobility aids etc. in the discussion.
· During discussions around exercise and healthy living ensure that Paralympians and other disabilities are represented. 
· Teach children about a diverse range of people through Art, Science, PE who have disabilities. 
· Be aware of sensory sensitivities around handwashing, tasting of ‘healthy foods’ and any smells and offer alternatives – pictures or plastic foods to look at. 
· Take into account pupil sensory audits and adaptations. 
	How can I support learners who have SEMH needs?
· Foster an environment in which mistakes become learning points. Encourage a ‘have a go’ ethos.
· Allow child to orally rehearse sentences to themselves or using a talking tin. 
· Opportunities to develop social skills including being taught these discretely to support engagement in group work and collaborative learning. 
· Advance warning of particular topics with knowledge of the child and their background/history.
· Depending on the subject and the child there may need to be a trusted adult who can debrief after the lesson if there is anything they wish to discuss. 
· Be prepared for any potential disclosures and how you will support any child who discloses. 
· Seek support from ELSA/SENCO around child’s understanding of their own history. 
· Visual representations of emotions so adults can see non verbally if the child is becoming uncomfortable with the discussion. 
· Verbalising the emotions for the child to enable them to understand what they may be feeling i.e. ‘I think you might be feeling angry, is that right? Some people may feel _____ and that is OK”.
· Support through social stories prior to the lesson. 
· Support from a trusted adult.
· Sentence prompts to scaffold discussion.
· Opportunities to develop social skills including being taught these discretely to support engagement in group work and collaborative learning.
· Use of PSHE to discuss healthy relationships, promote well-being and explore emotive topics within learning. 


· Provide opportunities to pre-teach e.g. vocabulary. 
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