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Subject: History
	How can I support learners who struggle to access lessons because of literacy difficulties?
· Provide topical word banks and picture cards that the learner can point or refer to when explaining historical concepts or content knowledge  
· Ask teaching assistants to collate word/picture banks on a mini whiteboard/paper with the learner during the teaching input to support their independent learning activity. 
· Scaffold learning to make it accessible for all, e.g., if writing up a non-chronological report or a newspaper article, a learner with writing difficulties could verbally explain for you or a teaching assistant to scribe, note-take or film explaining their answers.
· Provide writing frames or strips to support the formation of longer pieces of writing 
· Use Audio. There are loads of places online where interesting audio can be accessed relating to the content of your lessons. Pupils may prefer to listen to these guides rather than reading a textbook or listening to a teacher’s description. 
	How can I support learners who struggle to access lessons because of numeracy lessons?
· During chronology lessons where dates are used, place children in mixed ability pairs or engage children in pre-teaching to build understanding of the numbers used 
	How can I support learners who struggle to retain vocabulary?
· Begin each lesson with a review of the vocabulary learnt in the previous lesson. 
· Provide word banks that are accessible throughout the history topic (on knowledge organisers). Encourage learners to tick the words they feel confident with to help target language that still needs support, e.g., when learners can independently use a word in a sentence. This could also encourage and motivate the learner to use language they have yet to use. 
· Refer to language regularly during lessons and, where applicable, throughout the school day, as this will embed the vocabulary and build stronger links and associations
· Display key vocabulary on History working wall and use vocabulary wall to embed any challenging vocabulary 


	How can I support learners who struggle with attention?
· Provide choices - If pupils are working on different interpretations, for example, they could have a choice between creating an annotated visual interpretation of their own, writing a script for a speech / play or answering a series of questions. The outcome would be essentially the same.
· Create a working classroom environment that is calming and simple, e.g., clear routines, organised workspaces. 
· Use preferential seating and proximity to engage all learners – have learners who struggle to concentrate at the front of the class, or plan for a teaching assistant to encourage the learner to participate and maintain focus. 
· Pre-expose learners to the artefacts, sources, and nature of the lesson to spark engagement and interest in the upcoming lesson. 
· Plan movement breaks and classroom jobs (e.g., handing out materials) for individual learners

	How can I support learners who struggle with change and transition?
· In advance of the lesson, show learners the sources or artefacts they will be using; draw them in through discussion, making real life connections or connections with previous lessons. 
· Use visuals (e.g., now, next, then boards or visual timetables) to segment the lesson into manageable chunks that are achievable for the learner. 
· Think about the individual learner – some learners may be highly motivated if they know something in advance of a lesson. Show them an object, or picture about the lesson.
	How can I support learners who need additional time to develop conceptual understanding?
· Tell them, show them, manipulate them via Active Learning, get them making or doing something. Not only does use of lots of short activities add pace, it also ensures that pupils will have more of an opportunity to get to grips with the issue at hand.
· Provide opportunities for small group learning either before (pre-teach) or during the lesson. This will support learners and allow time to ask questions or explore resources alongside adult intervention. These opportunities are part of the repetition process needed to maximise capacity to build up conceptual understanding. 
· Have clearly laid out worked examples for these learners to refer to when working independently.
· Use visuals and real-life objects to bring more abstract conceptions (periods of time, believes) to live and make them more relatable and understandable 


Creating an inclusive environment
· Opportunities to work independently and alongside peers
· Opportunities to talk through ideas with teachers and peers with scaffolding such as sentence frames, visual support and learning partners
· Opportunities to connect new concepts and procedures to what children already know. Begin with prior learning/builds on. 
· Opportunities to talk through ideas with teachers and peers with scaffolding such as sentence frames, visual support and learning partners
· Opportunities to observe and explore a range of stimuli to hook into learning e.g. model, object, image 
· [bookmark: _GoBack]Culture where mistakes are embraced and viewed as part of the learning process
· Encourage children to ask questions about their learning
· Opportunities for small group and whole class discussions  
· Pre-empt misconceptions by making sure content is taught in a logical order and key concepts and procedures are systematically developed over time. 
· Provide opportunities to pre-teach e.g. vocabulary. 
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