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Subject: Geography
	How can I support learners who struggle to access lessons because of literacy difficulties?
· Make use of alternatives to text (picture, cartoon, diagram) whenever you can and link the resource to a video clip, if something suitable is available 
· Present resources clearly using colour if possible and avoid including too much information which would overwhelm students 
· Make the link between ideas explicitly but avoid difficult connectives such as: consequently, furthermore, hence, likewise, moreover, similarly, that is, thus 
· Use frames such as writing frames or diagrams to label to support students’ responses
· In geography, we use a variety of grids, forms and charts which can all serve as scaffolding tools. Diagrams, and other graphic organisers such as flow charts, can help students to visually represent their ideas, organize information, and grasp underlying concepts such as sequencing and cause and effect. For example, teachers often use an outline diagram depicting the water cycle to which students add labels and explanations
· Provide topical word banks and picture cards that the learner can point or refer to when explaining historical concepts or content knowledge  
· Ask teaching assistants to collate word/picture banks on a mini whiteboard/paper with the learner during the teaching input to support their independent learning activity. 
	How can I support learners who struggle to access lessons because of numeracy lessons?
· Employ differentiated use of technologies such as calculators when working with numbers e.g. measuring temperatures, rainfall, graph work
· When completing graph and chart work, provide children with a scaffold to use e.g. larger grid paper, a blank chart to label
· Differentiate and adapt the numbers used e.g. round temperatures to the nearest whole number and populations to the nearest 100,000

	How can I support learners who struggle to retain vocabulary?
· Pre-teach vocabulary -  Front loading the teaching of geography-specific terms and new vocabulary early on in a topic is an effective scaffolding strategy. In the subsequent activities and lessons students use this vocabulary and build an understanding of the meaning in different geographical contexts.
· Begin each lesson with a review of the vocabulary learnt in the previous lesson. 
· Provide word banks that are accessible throughout the history topic (on knowledge organisers). Encourage learners to tick the words they feel confident with to help target language that still needs support, e.g., when learners can independently use a word in a sentence. This could also encourage and motivate the learner to use language they have yet to use. 
· Refer to language regularly during lessons and, where applicable, throughout the school day, as this will embed the vocabulary and build stronger links and associations
· Display key vocabulary on History working wall and use vocabulary wall to embed any challenging vocabulary 


	How can I support learners who struggle with attention?
· Create a positive working environment; expect all students to get involved and encourage them to achieve and do their best.
· Create a working classroom environment that is calming and simple, e.g., clear routines, organised workspaces. 
· Use preferential seating and proximity to engage all learners – have learners who struggle to concentrate at the front of the class, or plan for a teaching assistant to encourage the learner to participate and maintain focus. 
· Pre-expose learners to the resources, maps, atlases etc to spark engagement and interest in the upcoming lesson. 
· Plan movement breaks and classroom jobs (e.g., handing out materials) for individual learners


	How can I support learners who struggle with change and transition?
· In advance of the lesson, show learners the resources, maps, atlases etc they will be using; draw them in through discussion, making real life connections or connections with previous lessons. 
· Use visuals (e.g., now, next, then boards or visual timetables) to segment the lesson into manageable chunks that are achievable for the learner. 
· Think about the individual learner – some learners may be highly motivated if they know something in advance of a lesson. Show them an object, or picture about the lesson.
	How can I support learners who need additional time to develop conceptual understanding?

· Break lessons down into episodes with recap points to consolidate learning
· Tap into prior knowledge 
· Create main maps/concept maps at an early stage of teaching a new geography topic to provide a scaffold for ongoing learning throughout the topic
· Students need time to process new geographical ideas and information and it helps if they can verbally make sense of new ideas by talking about it with their peers. Teachers that halt a class explanation or discussion to give time for structured talk such as ‘think-pair-share’ or ‘triads’ are adopting a form of scaffolding 
· In geography, we use a variety of grids, forms and charts which can all serve as scaffolding tools. Diagrams, and other graphic organisers such as flow charts, can help students to visually represent their ideas, organize information, and grasp underlying concepts such as sequencing and cause and effect. For example, teachers often use an outline diagram depicting the water cycle to which students add labels and explanations
· Vision frames and layers of inference are scaffolds that are used for analysing photograph, maps or text
· Differentiate the use of maps e.g. simpler atlases, clearer maps with less detail
	


[bookmark: _GoBack]Creating an inclusive environment
· Opportunities to work independently and alongside peers
· Opportunities to talk through ideas with teachers and peers with scaffolding such as sentence frames, visual support and learning partners
· Opportunities to use concrete resources 
· Opportunities to learn core knowledge so that children are less likely to make mistakes. 
· Culture where mistakes are embraced and viewed as part of the learning process
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