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Subject: Writing
	How can I support learners who are reading below age-related expectations?
· Securing the basics of pen grip, letter formation and spelling allow learners to be able to focus on composing a piece of writing. Embed this through Penpals and Active Spelling. 
· For learners not secure with phonics, this should be a priority. Learners should have plenty of practice writing using the phoneme-grapheme correspondences they know and using the letter formation they have been taught. This can be most easily provided through dictation activities. Use of Little Wandle keep up and catch up interventions. 
· Use picture and word banks of key vocabulary. When learners are doing extended writing, make sure that they have word banks of key topic words with pictures to match. This will support them to find and use adventurous and topic-related language. Ideally, the words for these word banks will be the ones you have generated together in skills lessons and added to your working wall, so they will be the ones learners have already begun to use and explore. 
· Use the school marking code or symbols to remind learners of key skills, e.g., if they need to remember spaces between words, you could draw a little hand symbol at the top of their page to remind them or give them a simple reminder sheet of what makes a good sentence. 
· Use TWS narrative maps with actions. Narrative maps are an excellent way to develop early reading skills and support learners with oral rehearsal. If you draw your narrative map from top to bottom, left to write, learners can point at each symbol as they retell it. Use the same symbols and gestures to match each time, e.g., → for next, so that learners develop their independence and confidence retelling stories and using story language
	How can I support learners who struggle to retain vocabulary?
· Identify new, interesting or useful words in a text or topic together (e.g., in the plenary of the first lesson looking at a new text) and add them to the working wall together. Refer to these words and model using them in your teaching and encourage learners to use the working wall in their independent writing. 
· Mixed ability pairs during CHOTing section of TWS sessions. Encourage participation and jotting during Kind Calling Out
· Rehearse new words. Practise saying them together in a high voice, a low voice, a fast voice, and a slow voice. Come up with an action together (or use a Makaton action), then say the word and show the action to reinforce. 
· New vocabulary should be planned for and taught in context. Model using new words in a sentence and give learners time to practise them in context. For example, give them time to answer a question and share their answer
· Use ‘Thinking Side’ to scaffold vocabulary learning through scaffold sheets which generate ideas for the children enabling them to apply them independently on the ‘Writing Side’

	How can I support learners who struggle with attention?
· Break the learning into chunks using TWS approach. Ensure you mix teacher talk with partner talk, opportunities to CHOT ideas, and feedback through gesture (e.g., show me on your thumbs if you agree or disagree; wiggle your fingers if you could up-level my adjective). 
· Give learners movement breaks. You can build this into your class routine; they help everyone to concentrate, e.g., before starting a teaching session, choose two or three short warm-ups to do together (such as rolling your shoulders 5 times, chair presses, piano fingers). Add these into independent learning when learners are writing for an extended period. For learners who need additional movement breaks, build in opportunities to the lesson. Could they hand out exercise books? Sharpen their pencil? 
· Break independent writing down into 10 minute chunks
· Build in opportunities to develop attention and listening skills with your whole class. For example, when feeding back an answer, tell learners that you will ask them to share their partner’s answer. To start with, practise this with simple questions (such as, what’s your favourite colour?). Increase the complexity of questions over time. When asking learners to retell a story in pairs, play ‘story whoosh’: one partner begins retelling and, when you give a signal, the other person takes over and continues. You will need to model this first.
	How can I support learners who struggle with change and transition?
· Have a clear routine and use visuals to support. For example, share the visual timetable at the start of each day. Refer back to it throughout the day: ‘Now we have literacy, next handwriting and after that it is lunch’. If changes occur, share this with learners and change the timetable with them. 
· Give learners warning. For example, if they will need to tidy up for lunch, give them a five-minute warning. Then, count them down. This means they know how long they have to finish and are prepared to stop. For some learners, it will be helpful to give them a five-minute sand timer so they can visualise this. 
· Allow learners time to complete work. They may really want to finish what they are doing – it can be very frustrating if your story is missing its ending! Find time later in the day or soon after (e.g., for early morning work the next day) where they can finish. Keep their book open and any notes they’ve made on a whiteboard, so they know that it’s in your mind
	How can I support learners who need additional time to develop conceptual understanding?
· Pre-teach. For example, if you are starting a new text on a Monday and know a learner will need more time to process it, find time for them to read it (ideally with a peer or an adult) on the Friday before. This allows them to explore it in their own time, ask any questions they may have and then be the expert when the class reads it on Monday. 
· Create links in learning in different areas. For example, if you are learning about the Antarctic in geography and read related texts. Also, make links to what learners have previously learnt – did they learn about the life cycle of a frog the previous year? This helps to embed learning. 
· Make learning multi-sensory, e.g., if you are learning a new concept or piece of vocabulary, read it, draw it, write it, act it out.
· Use TWS in interventions to embed in class learning 
· Use Precision Teaching to teach the spelling of HFW and GPCS
· Use Little Wandle keep up and catch-up interventions to plug gaps in GPCs and spelling
· Provide sentences strips or gap fills to scaffold writing
· Application of TWS differentiation techniques 
· Use regular response interventions based on formative assessment 


Creating an inclusive environment
· Create a vocabulary and language rich classrooms 
· Opportunities for oral rehearsal and to develop their thinking out loud – with a partner, in small groups and in whole-class teaching
· [bookmark: _GoBack]Be playful with language – learners will make mistakes, but they will experiment and enjoy the effect words can have 
· Always write for purpose so writing is rooted in context and meaning 
· Use pictures and actions to support oral rehearsal, embedding new learning and reinforcing new language
· Key questions and vocabulary linked to what you are currently learning should be displayed. This will reinforce it and support independent work. 
· Work to create a culture where mistakes are part of the learning process and are even celebrated. 
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